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Thursday  May 15th



10.00 - 13.00  Centre Borschette (rue Froissart, 36) 



Plenary session

Welcome and review of current developments, by Joachim Fronia

Presentation of the national agencies and overview of their work, by one representative of the agencies.

Information dissemination in DG XXII (in connection with the EUROPA server), by Giulio Groppi 

Guidance on networking and dissemination, by Corinne Hermant

Presentation of the first results of projects selected in 1995 around four strands:

ODL and multimedia in higher education 

information services and analyses

ODL and multimedia in teacher/school education 

“thematic” projects







14.30 - 17.30 Centre Borschette (rue Froissart, 36)



Plenary session

Projects presentation (continued)







19.30 for 20.00 Social event at the Adrienne Restaurant (rue Capitaine Crespel, 1A) ; individual contribution requested







Friday May 16th



9.30 - 13.00  SOCRATES TAO and DG XXII

Location according to the projects / sub-groups;

SOCRATES Technical Assistance Office  (TAO, rue Montoyer, 14 and 70),  European Commission (DG XXII, rue Belliard, 7)



Working session 1



Working sessions in sub-groups,  which are organised according to their main sector of work (higher education / primary and secondary education / transversal services) on the following topics:

Pedagogical frameworks in Open and Distance Learning

Designing multimedia materials: opportunities and problem issues

The setting up of networks

The launching and use of web site











Working session 2: discussion on the future in the field of ODL:

links between actions within SOCRATES

links with other European programmes

changes to the action in the light of experience 

objectives, target groups, cooperation



15.00 - 16.30  Centre Borschette



Plenary session

Chair: Joachim Fronia

Presentation on the DG 111 call “Experimental School Environments” by Norman Sadeth/Jakub Wejchert, DG 111

Reports on working sessions 1 and 2

Closing







Presentation of Project Results;



Presentation of first results of the projects selected in 1995 will include the following projects



ODL and multimedia in higher education 



 CRE; Universities and the Challenge of New Technologies

 Open to Europe,     

 Prelude,                  

 MECPOL,              

 ETP -Televersity,   

 EONT                    



information services and analyses 



 BASE,                   

 Eurosymbioses

 TODL .



ODL and multimedia in teacher/school education 



 FETICHE

 Mathematics using Educational Software

 Creation of a POLE



“thematic” projects

 

                      MESPA,

                      METAPHOR

�Person Attending

�Reference�Project Title�E-mail��1995 PROJECTS��Valerio GREMENTIERI�BE�35221�HUMANITIES II�campo@dada.it��Christine PARTOUNE

Catherine FIERENS�BE�35281�Eurosymbioses�reseau.idee@skynet.be��Christoph HARNISCHMACHER�DE�35303�EVA �harnischmacher@imbse.de��Joergen CHRISTIANSEN�DK�39161�Teachers/producers workshop in Maths�joergen_christiansen@fc.sdbs.dk��Montse MORON�ES�35248�TEN in ODL�cetemmsa@lix.intercom.es��César Sanz de la MORENA�ES�35322�Red Telematica�csanz@platea.pntic.mec.es��Patrick CHEVALIER�FR�35251�BASE�oravep@easynet.fr��Jack MUCKA�FR�35256�FETICHE�jacmucka@alpes-net.fr��Mary O'MAHONY

Janet O'SULLIVAN�FR�35325�CRE �omahony@uni2a.unige.ch��Gareth LONG�GB�35241�EXPERT�gareth.long@cs.stockport.ac.uk��Andrew ROBINSON

Pieter SPEIKER�GB�35243�PRELUDE �a.h.robinson@open.ac.uk��Jenny GARTLAND�GB�35275�STUDENT �woolwich@dial.pipex.com��Peter FUNNELL�GB�35300�ETP�ja97@cityscape.co.uk��Nikki CHOWDRY

Geoff CHIVERS�GB�35305�ELRA �n.chowdry@sheffield.ac.uk��Teresa BLASCO

James POWELL�GB�35311�Open to Europe�t.blasco@university-management.salford.ac.uk��Kay TERRY

Derek MORRISON�GB�35317�Mespa�hspkct@bath.ac.uk��Barrie ABBOT

Linda STEWART�GB�37637�ALLO�linda_stewart\ic@fc.uhi.ac.uk��Leslie MAPP�GB�39048�NODLSEHE �olf@mailbox.ulcc.ac.uk��Simos RETALIS�GR�35237�EONT�skordala@softlab.ntua.gr��James STEVEN�IE�35227�ARKNET �film-media@easynet.co.uk��Chris CURRAN�IE�35260�TODL�curranc@ccmail.dcu.ie��Paola EBRANATI�IT�35263�POLE�einstrm@inroma.roma.it��Novarino PANARO

Luis DEVOS�IT�35323�SEMPER�irrsaeto@arpnet.it��Claudio DONDI�IT�35327�ODL Policy Seminar�pgs@bologna.nettuno.it��Elena NATALI�IT�35329�GIOTTO�nettuno@agora.stm.it��Daniel APOLLON

Ingvill STOERKSEN�NO�35277�TRANSCULT�apollon@psych.uib.no

ingvill.stoerksen@isp.uib.no��Harald HAUGEN�NO�35318�MECPOL�harald.haugen@hsh.no��José Joaquim LUP

Jean-Baptiste VIALLON�PT�35224�METAFOR�lverdelu@mail.telepac.pt��Giuseppe MARUCCI�PT�35270�PRE-TELEDUC �g.marucci@agora.stm.it��Miguel LOPEZ-LEIVA�SE�35296�FIDEL�miguel.lopez-leiva@livstek.lth.se��1996 PROJECTS��Marc KETELS�BE�25075�GABRIEL�marc.ketels@europace.be��Hilde LAUWEREYS

Emilia van DROOGENBROECK�BE�25296�MEDIATRAINER�klauw@kahoslg.be��Heinrich PINGEL-ROLLMANN�DE�25080�CULA�culagr@t-online.de��Helmut BRAMMERTS�DE�25192�Tandem Learning�brammerh@slf.ruhr-uni-bochum.de��Edmund OHLENDORF

Michael OHLENDORF�DE�25202�EDUVINET �ohlendor@ruf.uni-freiburg.de��Consuelo GARCIA

Rafaela NARCO�ES�25116�NEPTUNO�vicente.frances@uv.es��Mariona GRANE�ES�25218�TEEODE�mariona.grane@doe.d5.ub.es��Beatriu PUYAL�ES�25267�Student Virtual Mobility�bpuyal@ uoc.es��Seppo TELLA�FI�25097�APPLAUD �tella@cc.helsinki.fi��Jari MUSTAJÄRVI�FI�25121�Virtual Multimedia Factory�jari.mustajarvi@fak.fi��Philippe SAUGIER�FR�25111�Young Reporters for the Environment�saugier@ac-grenoble.fr��Georges RENSONNET�FR�25222�ODES�georges.rensonnet@skynet.be��Martin EMERSON�GB�25006�CIATS �100442.2225@compuserve.com��Danny SAUNDERS�GB�25066�TENSAL�dmsaunde@direct.glamorgan.ac.uk��Carl NEADS�GB�25230�OBSERVE �c.m.neads@liverpool.ac.uk��Magnus JOHN�GB�25257�ManageLearn�k.w.harry@open.ac.uk��Stephen FOX�GB�25261�VSM (Virtual Student Mobility)�s.fox@lancaster.ac.uk��Hilary PERRATON�GB�25271�Cost-effectiveness�h.d.perraton@open.ac.uk��Nikolina RENIERI�GR�25136�IMEL�renieri@cti.gr��Maria MICHAELIDOU�GR�25189�4-ODeLios�spy@eexi.gr��Constantin SPIRIDONIDIS

Maria VOYATZAKI�GR�25211�ARCHIMEDIA�tzekakis@biotrast.techpath.gr��Kenneth Dawson�IE�25225�MODEMS�kenneth@fiachra.ucd.ie��Giulio ROMERO�IT�25092�Istruzione e formazione...�romero@univ-paris1.fr��Rosella MAGLI

Eric BARCHECHATH�IT�25093�MAILBOX�ywinkin@ulg.ac.be

ericbarch@ellis.siteparc.fr��Barbara SALVATIC�IT�25120�CALIBER-NET�campo@dada.it��Giovanni LARICCIA�IT�25138�Gypsies on the Web�mc5561@mclink.it��Elisabetta DELLE DONNE�IT�25148�PINOCCHIO

�uetp@data.it��Pier Giacomo SOLA

Alexia BONINSEGNA�IT�25178�CACTUS�pgs@bo.nettuno.it��Dirk Paul FLACH�NL�25208�CAI Stat. in dist.�pn_flach@macmail.psy.uva.nl��Thorleif HJELTNES�NO�25090�DO ODL�thorleif.hjeltnes@idb.hist.no��Ann Kjersti SLETTEN�NO�25107�DIOTIMA �ann-kjersti.sletten@hil.no��Andrea VERGARI�NO�25163�ORTHODL�Andrea.Vergari@fa.uib.no��Boerge SKAALAND�NO�25206�FTCJ�boerge.skaaland@hibo.no��Antoni RIU�NO�25234�DSSI �ariu@uoc.es��Lars VAVIK�SE�25087�DEMETER�lars.vavik@hsh.no��Margareta HELLSTRÖM�SE�25251�Computer Net. based Health & Safety�mahe@niwl.se����David SQUIRES�R96/B6792015�Study of evaluation of hyper- & multi-media educational software���NATIONAL AGENCIES

��Friedrich WITTIB�AUSTRIA���Renilde REINDERS�BELGIUM���Lilla VOSS�DENMARK���Ana PARDO LÓPEZ-ABAD�SPAIN���Christian ROGER�FRANCE���Kay MACKEOGH�IRELAND���Fiona MONGREDIEN�UNITED KINGDOM���Antonis LIONARAKIS�GREECE���Bodil ASK�NORWAY���

�CONTACT PERSONS







EUROPEAN COMMISSION - DG XXII - UNIT 4





CONTACT�FUNCTION�TEL�FAX�E-MAil��



Joachim Fronia�Head of Unit (Adult Education, LINGUA, ODL)�32 2 295 96 92�299 63 21�joachim.fronia@dg22.cec.be��Corinne Hermant�ODL strand, participation to Task Force�32 2 296 34 55�“�corinne.hermant@dg22.cec.be��Knut Aslaksen�“Educational software and�32 2 296 99 22�“�knut.aslaksen@dg22.cec.be��Cristina Olivos�multimedia” and follow up of�32 2 296 56 14�“�cristina.olivos@dg22.cec.be��André Richier�the actions in this field�32 2 296 91 10�“�andre.richier@dg22.cec.be��Dominique Mertens�Secretariat�32 2 295 86 89�“���







TECHNICAL ASSISTANCE OFFICE



CONTACT�FUNCTION�TEL�FAX�E-MAil��Vivien Hodgson�Responsible for ODL�32 2 233 01 71�233 01 50�v.hodgson@socrates-youth.be��Pascale Balcon�Administrative Officer ODL�32 2 233 02 03�  “�p.balcon@socrates-youth.be��* ODL stands for Open and Distance Learning



�Plenary Session



Presentation by National agencies for SOCRATES ODL action

A Danish perspective by Lilla Voss (Danish National Agency)









�I am sure, that the different agencies are organised specific to national needs.



Most of the SOCRATES actions in Denmark are placed in 2 agencies outside the Ministry of Education



The ODL action is however co-ordinated from the Ministry of Education.

And the responsibility is placed in the department of economic affairs, which also have the transversal responsibility for the Ministry's ICT policy.



This means that handling this part of the SOCRATES programme is just one of many  activities in the office, but it gives the advantage that this action can be closely co-ordinated to the national ICT policy.



We INFORM and ADVISE potential applicants using the ministry's newspaper (sent out every 14 day) and also give advice via telephone. We also use the information letters from the two other National Agencies. 



We of course send out written information materials provided from the Commission and application forms, but in the future we will encourage the use of the information that the Commission have placed on the Internet and we will establish links from the Ministry's homepage to the relevant homepages from the Commission. We will also encourage people to download applications forms etc. from these sites.



In the SEARCH FOR PARTNERS we  send the requests to the other two national agencies. But we also send them to a national group which takes care of co-ordination  of ICT in the field of education and training in connection with all EU programmes - thus we can also provide partners in this area from industry, research and so on. This is done electronically.



In HANDLING THE APPLICATIONS   we are supposed to give our opinions on projects with Danish participants. All relevant departments of the Ministry are represented in a group (of  5 people) that  analyses the proposals and after a discussion form of common opinion offered to the services of the Commission. The time schedule is often very tight. And we receive the summaries of the proposals rather late in the process from the Commission. The co-ordinator of a proposal is supposed to send a copy of the full application to all national agencies involved in the proposal. This does not always happen. We have decided that we will not try to be detectives and try to find the addresses and phone number to key persons for proposals that we have not received.

First of all because we have limited time and second because it says quite a lot about a co-ordinator that cannot stick to the rules that are clearly  expressed in the application forms!



ODL being a transversal measure, where the Commission uses external expert in the evaluation process we - as a national agency - concentrate on two issues:

1. Is the proposal  well in line with the national policy

2. Is (are) the Danish participant(s) considered qualified to do the job that they are supposed to do according to the proposal?



Of course we also give a broad opinion on the general quality of the proposal.



The experience hitherto of the evaluation process has been that it takes quite a long time to read all the proposals - and we all read all of them (that is those received!). But we reach a common conclusion very quick. On the recommendation of the national partners we of course rely heavily on the opinion of the relevant department - be it University or Primary school department.



For the FUTURE we could wish some things to be changed:



1. It would be nice to have the forms of the national opinion sent electronically, so that they could be filled in and returned this way.

It would help considerably in our national dissemination and make the forms more readable to the Commission.

2. We quite often have telephones and E-mail questions from applicants for the whole period from sending the application until the result is published about the evaluation in Brussels. This is a very time consuming process for us because most phone calls take at least 10 minutes each - and we think that the feed back from the Commission about the state of the process of evaluation, the time table and the results of this could be better. And preferably in an electronic form, so that it could be easily disseminated and found on the screen when applicants are phoning for information.



�

�

Information dissemination in DG XXII 

by Giulio Groppi









�Après une introduction sur l’histoire du serveur Internet de la Commission, Giulio Groppi a décrit brièvement les critères de gestion des pages Internet de la Direction Générale XXII, en soulignant le principe inspirateur qui veut que les informations diffusées par ce moyen soient de véritables outils de travail pour les utilisateur du réseau. 



Dans cette optique, tous les citoyens qui ont accès à Internet peuvent obtenir les informations de caractère général sur les activités de la DG, mais ont également la possibilité de télécharger dans leur ordinateur les guides, les vade-mecum et souvent aussi les formulaires nécessaires pour présenter leurs projets. 



Les pages de la DG offrent plusieurs liens vers d’autres sites, listes d’adresses et connexions à des boîtes à lettres: tous les organismes qui travaillent en collaboration avec la Commission dans ces domaines peuvent proposer de s’y ajouter. 



Parmi les projets de développement des sections du serveur consacrées à la DG XXII, une attention particulière sera portée aux bases de données sur les projets financés dans le cadre des différents programmes.



Pendant la démonstration pratique du serveur, un aperçu des chemins logiques à parcourir dans le serveur EUROPA pour repérer les informations a été présenté.

��



Presentation on DG III call on ‘Experimental School Environments’

by Norman Sadeh





�There is a growing realisation that current approaches to learning need to be rethought and improved to better prepare children for the emerging information age. Creative problem solving, team work, effective communication, initiative and above all learning to learn are all the types of skills and attributes that will be necessary in order to thrive in tomorrow’s environment. The types of skills needed for the future require a fundamental change in the way children go about school learning.



Information technology itself has a key role to play in this regard - but it must be developed carefully and appropriately, so as to avoid the common pitfall of simply  throwing technology at schools.  Indeed, moving schools into the information age requires not only the deployment of existing technological solutions but also the long term  development of new technologies hand in hand with educational advances. Thus the focus of the ESPRIT DG3 Call on “Experimental School Environments”  is on visionary/"quantum leap" development of  interfaces and interaction paradigms to support innovative forms of learning in schools. It is this blend that is a characteristic feature, differentiating it from existing activities that mainly aim at deploying existing technologies in schools. 



The call forms part of the ESPRIT Long-Term Research  initiative on intelligent information interfaces (i3). A previous call aimed at developing new interaction paradigms and interfaces for the broad population, has lead to the launching of 13 projects earlier this year. The selection showed the need for a complementary call focusing on single domain of activity, for which learning in schools was identified as a most appropriate subject. 



The Call on Experimental School Environments, which is still at the definition stage, is tentatively scheduled for publication in September with full proposals due around mid February 1998. 



For further information, please contact Norman Sadeh or Jakub Wejchert:

Norman Sadeh

Tel: +32(2)295-3287

Fax: +(32)296-8390

Email: Norman.Sadeh-Koniecpol@dg3.cec.be

Jakub Wejchert

Tel: +32(2)296-8032

Fax: +32(2)296-8390

Email: Jakub.Wejchert@dg3.cec.be�



�Presentation of Projects













Title�

Person(s) Presenting

��

CRE �

Mary O'MAHONY

Janet O'SULLIVAN��

Open to Europe�

Teresa BLASCO

James POWELL��

PRELUDE �

Andrew ROBINSON

Pieter SPEIKER��

MECPOL�

Harald HAUGEN��

ETP�

Peter FUNNELL��

EONT�

Simos RETALIS��

BASE�

Patrick CHEVALIER��

Eurosymbioses�

Christine PARTOUNE��

TODL�

Chris CURRAN��

FETICHE�

Jack MUCKA��

Teachers / producers workshop in Maths�

Joergen CHRISTIANSEN��

POLO�

Paola EBRANATI��

MESPA�

Kay TERRY

Derek MORRISON��

METAFOR�

José Joaquim LUPI

Jean-Baptiste VIALLON��



�SUMMARY OF PROJECTS PRESENTATIONS







CRE - Universities and the Challenge of New Technologies

by Mary O’Malony





�CRE, the Association of European Universities, has 520 members in 40 countries. It works on themes of importance for the universities. One of these is the need for substantial restructuring of the university as an institution in the face of external and internal pressures for change. One such external pressure is the rapid development of new communication and information technologies (NCIT).



CRE began investigating universitiesÕ experiences with NCIT for teaching and learning with the help of a SOCRATES ODL grant and published the results of its enquiry in CREdoc 1: Restructuring the University - the Challenge of New Technologies , which was distributed widely. The project methodology was to organise two seminars, attended in total by 11 universities from different countries, each represented by senior management, an IT specialist and a teacher. The universities presented their activities in the field, as well as their strategies - what they were doing and why they were doing it. The findings were validated by a CRE Working Group.



Main findings



There is a great amount of experimentation with NCIT for teaching and learning within universities. Programmes are adapted to diverse student target groups.

Research into the quality of this teaching has been technology-driven rather than pedagogy-driven.

Changing technology is perceived as an opportunity to improve teaching and learning, but there are fears of students being unable to cope with a non-structured mass of information. There is a recognition that universities do not have a monopoly on the creation and transmission of knowledge.

On the whole, there is little link between activities and overall strategic objectives of the higher education institution.

Technological, legal, linguistic and economic constraints on developing NCIT in education were identified. But the greatest obstacle to change is resistance from teachers themselves.

Universities have difficulties balancing different activities linked to new technologies. They predict that their use will expand rapidly, but do not imagine one, but a range, of future scenarios.



Conclusions



The competitive position of universities is changing; students are likely to consider an institutionÕs NCIT equipment as a factor in deciding where to study.

Universities in some countries have lived through periods of early experimentation with NCIT through disillusionment with the results and are now in a phase of reorganisation.

The results of activities should be judged against institutional aims. ODL should not be an aim in itself.

Needs and priorities should be better identified. Different types of quality need to be examined.

There is a move from pilot to operational projects, and a need to adapt experiences for different learning environments.

The aim is to bring people together. The role and training of the teacher is crucial.

Universities must collaborate with outside partners in the provision of education through NCIT.

A vision for the future might be of the university as a “learning broker”.

To restructure an institution implies that there is a leader driving change, identifying change agents throughout the institution, and convincing people of courses of action. CRE believes that heads of institutions have a special responsability to lead change in areas such as NCIT.

��Open to Europe

by James Powell and Teresa Blasco





�Open to Europe is a collaborative venture that involves 17 universities in 10 countries co-ordinated by the  University of Salford, UK.  It has 320 students and 50 academic staff collaborating together via Internet on 11 specific project works. 

 

The presentation on Open to Europe held at the ODL Project Co-ordinators Meeting in Brussels in May 97 centred on 2 aspects:



1. 	Pedagogical aspects:  Open to Europe is clearly focused towards learning in general and student centered learning in particular.  We are specially concerned with creating environments that enable students to learn better for themselves. Academics define and agree the content outline of  their project work and student teams define their roles and responsibilities, set up a timetable and implementation plan and take responsibility for their subproject outcome.  



2.  	Evaluation so far:  The Evaluation of the project has been supervised by the management team with the advice of an Evaluator and has been carried out among all staff and students involved since the outset.    Participants were made aware of the importance of evaluating their own work  for which a handbook was written and made available on the web.   All student teams wrote both local and European level case studies and evaluation reports and their academics drew up guidelines of good practice.  



The main evaluation documents will be 11 case studies, one overall evaluation report and guidelines of good practice.  The latter will be produced as a booklet and will be also made available on the Web.  Its format will be a sort of  checklist that will include our advice on how to carry out a successful Internet project.  



Draft results include:  projects of this kind need preparation in both the technical (computers availability and compatibility, training) and academic aspects (i.e. accreditation, training in team and project work) before the start. Project management methods should be used.  Face to face meetings are desirable, especially at the beginning of the projects.  Emphasis should be made on the use of E-mail, online chat programmes, co-operative software tools, Internet tools (FTP, TELNET) and Web browsers. 





��PRELUDE

by Andrew Robinson









��SYMBOL 183 \f "Symbol" \s 10 \h�	Prelude was divided into 3 phases:



Phase 1:	

Identifying psychological and practical barriers to ODL usage, and potential subject areas for Phase 2;



Phase 2:	

Based on the success of Phase 1, Phase 2 addressed the trailing of OU courses and methodology for 150 students across the EU;



Phase 3:	

Evaluate the cost effectiveness of the IT component to ODL.





The importance of public-private sector partnerships for large scale European projects, and within Socrates ODL Project Members.



Prelude has achieved major attitudinal changes within the participating universities, including the OU (UK) relating to the acceptability of ODL and the partnership approach (for the OU).  It has also had a beneficial effect on the recognition of ODL by universities and regional/national authorities, and has contributed to policy changes and planning at Ministerial level within the partner countries.



Recommendations were made concerning use of structural funds (after 1999) to help develop ODL and tele-working/tele-learning; possible integration with Fifth Framework Programme (FP5), use of ADAPT funding to create ODL University for Industry across the EU; possible creation of 'virtual' network of ODL Research, Application and Course Development Centres, part-funded by FP5.

��The M E C P O L Project (Models for Collaboration and Pedagogy in Open Learning)

by Harald Haugen





�The MECPOL project is organised into 6 workpackages;



1. Organisational, collaborative models

2. Pedagogical models

3. User trials I & II (for implementation of models)

4. Evaluation (of models)

5. Dissemination

6. Administration





The target groups for ODL activities within MECPOL are:



· Students at universities and colleges

· In-service teachers, instructors etc.

· System managers, technical staff

· Individuals & groups with different needs for more knowledge

· Professionals in search for upgrading



Our understanding of open, flexible and distributed learning ("OFDL") is learning that is available when and where it is desired and learning that provides open studies, that are equally available to all. We see it as the basis for professional upgrading and for life-long learning, in accordance with international trends.



The main activities within MECPOL have been the;

- development of ODL learning material and international exchange of expertise

- Development of models to assist inexperienced teachers to develop and apply ICT-based material in future teaching & learning 

- examination of the future role of teachers as facilitators and managers of OFDL, partly as

authors/providers of material.



Our philosopy has been that Instructional/learning material should at least measure up to

traditional undergraduate courses. Universities and colleges should offer new & interactive methods for learning - and create electronic learning environments. The ways to make this happen are to apply hyper structures, simulation models, integration of media, and make links to knowledge bases and provide access to other, existing material.



Deliverables planned from MECPOL:



Survey and recommendations for models for Institutional Collaboration, organisation, agreements, exchanges,

Survey and recommendations for models for ODL, Pedagogy and Structure, content, methods, didactics,

User trials on the Internet, open to students and professionals,

Evaluation (of models), results and findings.



Lasting results from the MECPOL project should be:

Models and ideas for (ICT based) ODL, with possible dissemination to other parts of Europe

Experiences and models for collaboration between academics and institutions

Marketing of ODL as an application of WWW, possibly creating a co-operative, European 'teleuniversity' for international/virtual exchange of education, students and staff?

��The European Televersity Project

by Peter Funnell





�The presentation explored the background, focus and successful activities of the ETP project, particularly in relation to the promotion of access to higher education for those in rural areas or disadvantaged by remote location.



ETP offered a potential model for a European  Televersity, presented as a network of HE providers, local learning centres, employer centres and individual homes using telematics  supported learning approaches to deliver teaching and support learning and achievement



ETP identified the key teaching, learning, and assessment challenges to the effective delivery of HE through telematics supported learning emerging from the project



ETP emphasised the need for further practical experimentation in the area of telematics supported learning.



The presentation concluded by emphasising the enormous potential of a Televersity approach to improve access to HE, progress within HE and the attainment of qualificatory success by students. However, releasing this potential requires HE institutions to:

effectively frame the learning outcomes expected of students

devise teaching, learning  and assessment packages which make best use of telematics as a teaching tool within the context of a comprehensive teaching and learning strategy,

create local learning centres on the basis of a full understanding of the education and training needs of local communities,

develop transEuropean partnership arrangements which support the shared development of educational content  and avoid wasteful duplication.



Finally the presentation proposed that future Socrates project funding should:

focus on practical application projects so as to support experimentation, evaluation, and the dissemination of good practice provide opportunities to evaluate different models of local learning centres offering access to on-line teaching and managed access to the information superhighway,

focus on educational issues such as student access and progression, and teacher training, rather that the development of new forms of technology, so re-emphasising the focus on applications.

�EONT

by Simos RETALIS







�The presentation of the EONT project covered the following topics: aims, objectives, consortium composition, methods of implementation planned products and expected results and, finally, problems and issues faced.

 

The focus was on the up to now outcomes, which are:

Construction of the required infrastructure for the execution of the experiment, comprising of a learning environment and bilingual online instructional material for seven individual courses,

Construction of Web information pages for dissemination purposes, 

URL: http://hyperg.softlab.ntua.gr/EONT

Development of two mailing lists for project management and discussion purposes,

Delivery of the national version of the courses during the academic year 1996-1997 and collection of relevant data,

Analysis of the collected data for evaluation purposes and

Publication of several papers describing the results of the project.�

�BASE

by Patrick Chevalier





�The general objective of Base is to collect and disseminate information on the supply of learning multimedia materials for education and training. BASE proposed to produce :

- an inventory and description of publishers and of their products,

- an overview of  the publishers’ activity and of the supply,



The BASE consortium has set up a common database. The information available includes; :

- a printed repertory published in February 97 that presents a description of each of the 350 publishers who answered to a detailed questionnaire, and the main results of the survey of these publishers and their 6000 products (i.e. trends of the supply side of the market in each country involved in the project).

a CD-ROM on which detailed information is given about the 350 publishers and on 868 products of the 6000. The products were selected because of their interest for the European market.



1.750 publishers were contacted in 15 countries and 350 answered. A lot of publishers have answered to the questionnaire because of efforts made to chase up their answer but it has to be said many publishers are not aware of the interest to communicate widely about their products and are more used to a direct relationship with a small part of the market.

Most publishers are small, in most countries over 50% have less than 5 employees (42% for Spain , 43 % for UK and 84% for Greece). The multimedia field is an essential part of their activity for less than 47%. 

The market targeted by publishers varies from one country to another: vocational  and training bodies are the prime target for French publishers whereas large organisations and secondary and tertiary education are a priority for UK publishers. In general, Education is not the prime target for most of publishers.



The differences are even greater between publishers concerning publications (products). Whilst in every country the CD-ROM appears as the dominant technology, the domains covered vary from one country to another. « Language » and « Science » are well covered in France (with 26% and 22% of the products), « Personal development » and « Enterprise/management » are in first position in UK (19% and 18%) and « Telecommunication » and « Humanities » in Greece (24% and 16%). 



In general, the number of products is large for the general domains and extremely poor for the more specialised fields. The market is most difficult in those domains where a lot of products are produced and supply is least in those fields where needs are small at a National level. An European dynamic could easily bring a solution to this contradiction but European activity to-date is too small. Customisation of products is not sufficient. 30% of the publishers state that they customise products but on average one may find no more than 2 in their catalogue. And customisation of US products is more frequent than customisation from other European countries We hope that BASE will contribute to change that situation.



The print repertory and the CD-ROM will facilitate the search of partners for publishers and the comparison with products that exist in several languages.



The ODL SOCRATES projects can also use it, before producing new products, to help them to find quickly the products to support education and to adjust their new production to the needs and to the market.

��The EuroSymbioses Project

by Christine Partoune





�The project involves the development of a telematic magazine capable of serving as a networking and distance learning tool for teachers and educators involved in Environmental Education (EE).



1. The survey on the use and potential of the Internet for

Environmental Education



At the beginning of 1996, we first surveyed 850 actors in the education field. This enabled us to assess the scale of the opposition to - and fears of - the new technologies, especially the Internet. We also discovered promising experiments and useful reports. At that time, there were still few Environmental Education sites in Europe.



The survey is freely available in a 'hard copy' form, in French and English. It is also available on-line, in the EuroSymbioses magazine.



2. The EuroSymbioses magazine

http://www.ful.ac.be/eurosymbioses/



The EuroSymbioses magazine is an original tool for distance learning. Since it is tailored to differentiated teaching, the magazine allows people to discover EE through a variety of communication channels: thought-provoking texts, teaching experiences, the discovery of associations in every country, and personal contacts.



Each section was specifically conceived to educate both the casual visitor and the information producer. The three sections are:-



The "Actors and Institutions" section

The food-for-thought section

The "teaching experiences" section



3. Training



The world of Environmental Education is still far removed from that of computer technology. So in order to get people to use the EuroSymbioses tool, we had to develop a training strategy at a European scale. We first trained the trainers in each partner country, through an international seminar. Each country now organisational modules for teachers and educators. 



Contact:

Christine Partoune

Réseau IDée, rue Marcq, 16, B-1000 Brussels

Tel/fax: +32 2 2195121

E-mail: EuroSymbioses@ful.ac.be

�FETICHE - Formation des Enseignants aux Technologies de l'Information et de la Communication : Changements et Evolutions

by Jack Mucka



�Le projet FETICHE porte, d'une part, sur l'analyse de la situation actuelle en matière de technologies de l'information et de la communication dans la formation des enseignants, dans plusieurs pays européens et, d'autre part, sur l'introduction des caractéristiques professionnelles nécessaires dans la redéfinition des métiers d'enseignant et de formateur. 

Pour cela, les partenaires du projet effectuent des expérimentations avec la mise en place et l'évaluation de situations pédagogiques expérimentales dans le cadre des institutions partenaires impliquant les formateurs, les enseignants, les étudiants, et basées sur les technologies disponibles du multimédia qui semblent répondre, en partie, à la redéfinition de ces métiers.

A travers ces technologies de l'information et de la communication, le projet vise à faciliter la coopération entre les organismes européens de formation des enseignants et à améliorer la formation des enseignants dans les domaines de l'emploi des techniques EOD, de l'articulation entre la théorie et la pratique, du travail en équipe, de l'apprentissage coopératif.



Principaux objectifs : 

anticiper le métier d'enseignant du futur et les compétences qu'il requiert ;

faciliter la coopération entre les établissements de formation des enseignants en Europe et mener une réfexion commune sur cette formation ;

accroître les compétences des enseignants et des formateurs dans l'emploi des techniques d'enseignement ouvert et à distance.



Les expérimentations qui se sont déroulées dans chaque pays poursuivaient le but commun d'améliorer les relations entre les formateurs et les futurs enseignants en développant l'apprentissage coopératif, à distance particulièrement, par l'emploi des technologies de la télématique. Mais elles avaient un caractère spécifique puisqu'elles étaient adaptées à chaque institution ou organisme.

Pour cette deuxième année, nous voulons ajouter aux expérimentations coordonnées localement le lancement d'activités européennes communes, le but étant de développer un réseau entre les partenaires du projet et les utilisateurs — formateurs d'enseignants et enseignants en formation —  en donnant la possibilité aux utilisateurs des différents pays partenaires de communiquer entre eux. Pour cela nous organisons une Common Week: pendant 3 semaines, les utilisateurs auront des outils (forum sur Internet, visio-conférence, courrier électronique) à leur disposition leur permettant d'échanger leurs conceptions et pratiques pédagogiques sur les thèmes de l'apprentissage d'une seconde langue et des besoins des utilisateurs.

Nous pourrons ainsi observer et analyser les besoins des utilisateurs tels que ceux-ci les perçoivent ; les problèmes, les questions et les possibilités posés par l'utilisation du Web, de la visio-conférence et de l'e-mail ainsi que les qualités intrinsèques des outils TIC ; les perceptions et attitudes des acteurs lors des connexions et des discussions pédagogiques.



A partir de ces trois niveaux d'analyse, les partenaires se réuniront en séminaire afin de conceptualiser les besoins des utilisateurs pour élaborer les documents suivants :

Document sur l'état actuel de l'intégration des technologies de l'information et de la communication dans la formation des enseignants dans les pays partenaires du projet ;

Document définissant les compétences requises pour l'enseignant européen de demain ;

Spécifications pour la formation des enseignants ;

Propositions et guides pour des actions de formation permettant l'intégration des expérimentations dans le cadre des différentes stratégies nationales.

Fiches pour les décideurs institutionnels des pays membres de L'UE.



��Production Workshop on Teaching Materials for Mathematics using Educational Software

by Jørgen H. Christiansen





�In all European countries there is a lack of general awareness of the use of (multimedia) educational software. Furthermore there is little knowledge of available software and teaching practices in Mathematics with IT in the different countries. Likewise there is a strong need for practical and pragmatic tutorial guidelines for the Mathematics teachers who want to begin using software in their classrooms.

We know that educational use of IT can enhance and modernise the learning process, and National Curricula state that IT must be integrated into all subjects.

There is no lack of software - teacher awareness is the problem!



In Denmark we have addressed the problem by organising Production Workshops. Here we bring together people, who do not necessarily know one another. We bring them to a place where we can concentrate on the project without being disturbed by telephones and other aspects of daily work.

One of the main ideas is that the participants should learn something new and use their new knowledge to produce learning materials, which can serve as examples of good practice for others.



Problems we encountered during the project:

Our first problem we met was at the invitation phase. The invitations were addressed to the Ministries of Education in all 18 “Socrates countries”. Probably due to bureaucratic inertia we had only received confirmation of 4-6 appointed participants by the sign-up date!

In many of the countries the week for the workshop coincided with the vacation of the Easter holidays with the result that few wanted to go at such short notice.

A third problem was the position and duration of the national summer holidays. This had the effect that no real work was done in the transnational groups between 1 June and the middle of September. 

Finally, the electronic communication proved to be a major problem in some countries.



Jørgen H. Christiansen (ORFEUS, Danemark)



��POLO - State of the Art

by Paola Ebranati





�Project POLO - "Creation of a Pole to Manage a Multimedia Didactic Database" was born in 1995 as an expansion to EU- based partners of an original project conceived at EINSTEIN Technical School for Electronics and Telecommunications. In its original version POLO envisaged the creation of a net of local schools in Italy, linking primary, middle and secondary schools. In its extended version, the main purpose of the project is to enhance cooperation between European educational institutions operating in the sector of secondary and further education through the creation of poles for the management of  a learner-oriented, learner-driven multimedia database. 



A pole has been created at EINSTEIN school based in Rome with the support of Finsiel software house and Telecom Italy. Educational partners are based in France and UK. The project provides opportunities for partners to: 

- connect with the pole in order to download and upload multimedia objects of interest upon request,

- create multimedia objects,

- rely on a BBS for teacher-to-teacher and learner-to-learner communication.



The main goals envisaged are the opportunity to share curricula, learning materials, syllabuses and evaluation methodologies on the basis of common criteria. The project envisages that each partner may become a pole of reference for a local net of schools. Materials (hypermedia, hypertexts and other software.doc) can be accessed and downloaded reciprocally by means of the BBS which was officially opened in June 1997.



The database now contains over 100 student-driven MM objects and more are being contributed by each partner school (Newham College of Further

Education London, Islington & City College, London and Lycée de Vinci Soissons). The BBS hosts a number of Forums (some opened to teachers, others to students), several File libraries connected with the didactic database, a chat area, a message center and other utilities for all partners to take advantage of. 



Technical training on the use of the database has been provided to all teachers and educational staff in France, Italy and Britain by Finsiel software House; An International number (call tarif free) is available for all users of the POLO-BBS. Technical training and knowhow was also supplied to students at various levels on the use of the BBS, on the use of the database and on the use of an hypertext and hypermedia authoring software. The poedagogical framework of POLO emphasizes team-teaching, group planning, peer-to-peer training, student autonomy development, training in thinking strategies, self-monitoring, self-evaluation, self-access to learning resources.

��MESPA MULTIMEDIA: Comparative Social Policy 

by Kay Terry and Derek MORRISON





�MESPA is an acronym for the Master’s Degree in European Social Policy Analysis. The degree aims to develop the postgraduate student’s skills of analysis and evaluation, in a comparative and European context. This is a joint programme of study, offered by a network of eight European universities. 

MESPA Multimedia: Comparative Social Policy has two main objectives. Firstly, there is the production of a CD-ROM multimedia learning application which uses the interactive potential of multimedia to enable  students to enter a simulated policy environment, where they will be actively engaged in the processes and consequences of decision making, and appreciate the diverse perspectives on social policy throughout Europe. The subject of the tool is Comparative Social Policy, and it is divided into two Pathways. Pathway I develops the student’s skills of cross-national comparison. The Pathway focuses on unemployment and the long-term social and health care needs of  growing elderly populations, two problems currently experienced by all Member States of the European Union. The student is able to make ‘virtual journeys’ through five countries in order to investigate their country-specific experience and possible policy responses to these problems. Pathway II develops the student’s skills in using data for cross-national comparative analysis. The student has the opportunity to consult a panel of experts for advice as to the selection of appropriate data, and listen to expert commentary regarding the problems of data sources and methodological issues in comparative analysis. 



Project development is based at the University of Bath, with resources drawn from intra-university networks at the home institution, and the inter-university MESPA network. The project team utilise the practical resources of the partners as needed, for example, the University of Tilburg in the Netherlands has supplied a film crew. So by mobilising these networks in a co-operative project a complex and high quality product is created using a minimum of financial and manpower resources.



The second objective of our project is the running of workshops and tutorials for staff at our partner universities. Through the workshop programme knowledge is expanded to managers and teachers at our partner universities, particularly in less advantaged areas of Europe. Participants are encouraged to develop the knowledge and skills required to integrate the courseware into their institutions and teaching programmes, whilst taking account of the organisational and pedagogical issues related to the introduction and use of these technologies in their own national and local contexts. They are also introduced to the knowledge, skills and processes involved in the creation and evaluation of new learning technologies.

�METAFOR

by Jose Lupi and Jean-Baptiste Viallon





�The three most important dimensions of this project are the training of the trainers, the METAfor model itself, with its multilinguism and the technological options being some of its key issues, and finally the demonstration and multiplication effect.



The training of the trainers, is a critical aspect of the process,  besides providing the needed skills on the pedagogical strategy, the model, the use of technologies for on-line and off-line tutoring and the intercultural communication strategies  for the transnational sessions, it also guarantees the integration of common concerns from the beginning,



The five steps of the METAfor model, with its multilinguism and the technological options - where on-line real time interactive european classroom, and the off-line support  are some of the key issues - is synthesised below:







1 - Co-training of trainers

2 - Preparation of the first transnational interactive video conference (IVC)

3 - the first IVC 

4 - Analysis of the first IVC and preparation of the second IVC

5 - second IVC where the interactive centres combine with local reception centres which also function as dissemination poles.



The dissemination and promotion activities are embedded in the project. In addition to the original proposed products, i.e. a dissemination video and a video for professionals with supporting guide for trainers and managers, several regional studies from european regions are available, together with all the visual material produced for and during the two IVC. These resources could provide a strong basis for a CD-ROM production synthesising the process, for future users. Finally two seminars will be implemented by the end of the year for multiplication purposes, in Paris and Madrid��

.

�Issues of common interest

Position papers serving as an introduction to parallel sessions

��

Presentation on SOCRATES 2: first elements for reflection



In each sub-group, the representative of the Commission presented some of the current ideas about the “becoming” of the actions in the field of Open and Distance Learning in the context of a SOCRATES 2 programme to be envisaged.��



�The context of SOCRATES 1



SOCRATES 1 was set up in a European context where resources devoted to the use of new technology in the educational system and in distance learning were notably scarce, and in a general context of fragmentation of the efforts devoted to the promotion of ODL, including the use of Information and Communication Technology in Education, in the Member states.



The main rationale of the ODL action in SOCRATES 1 was to create human networks amongst the key actors working in the field and to put together  projects and activities  that could have a multiplier effect on the evolution of the sector.



The more obvious network to support was the one of the distance learning Universities.

In the field of technology-supported learning, the main Community involvement was coming from the telematics side, but, partly due to the lack of legal basis to work in education then, most of the pilot experiments supported at that time were aimed at training settings rather than educational settings. The technological thrust was more important than the pedagogical thrust., given the basis for funding: technological research.



First elements for analysing the ODL action within SOCRATES 1



 Much of the effort  has been  put  into setting up European cooperation in the field, creating links among the actors working in the different sectors of education - higher education, distance education, primary and secondary education - and getting transversal links among these different categories of actors in order to get  the maximum   synergy within  the educational community  through exchanges of successful practices and experiences .

However, except under the auspices of the nordic Council, there is still no stable framework of cooperation among countries and that people in charge of  open learning and/or distance learning in Member states frequently do not know their “opposite numbers” in the other Member states.

This  is despite  the enormous budgets which some Member states now devote to setting up infrastructures and to investments in software, hardware and “training engineering”. A better commonality of experience and know-how would certainly be worthwhile at all levels. An evaluation of  the accepted and rejected projects to ODL leads to  a series of  observations which are worth noting with a view to the next programme.



Concerning the participation  of partners, the “request” to ODL has  originated more  from the higher education sector rather than  from other educational sectors. The request from the distance learning community has been less strong than was originally anticipated, and there are more combined distance Universities /traditional Universities proposed partnerships than  ones coming solely from the distance learning community as such, as was originally envisaged in the early nineties.



In comparison with the research and technology programmes where average funding may amount to one million Ecu Community funding, the level of funding in ODL is much lower, with an average of 100.000 Ecus for the 74 projects which have been selected in 1995 and 1996.



It is high, compared with the ERASMUS and COMENIUS actions (except the thematic networks).

This has resulted into promising cooperations, but into some weaknesses in terms of dissemination processes throughout the educational Community.

�The context of SOCRATES 2



In SOCRATES, there is now an overall agreement on the fact that the focus should be put on pedagogy rather than technology. There are also more and more questions related to the organisational and cultural aspects raised by the use of new media.



In general the focus has shifted from technology (support) to multimedia (content, message, use).



The growing use of INTERNET has changed the way communication is thought of. The focus is no more on the availability of communication infrastructures among institutions, as happened when the memorandum for distance learning was written. The focus is more on the educational impact of the accessibility of information, and on the link between information and knowledge. Much of the communication flows are now generated by the learners themselves, creating new conditions for learning.



Many Universities are starting to integrate multimedia approaches within their curricula. New services flourish everywhere, sometimes in spite of questions about the educational interest of the whole path.



In some aspects, primary schools are taking the lead in terms of innovation. It takes place as if  the openness of the curriculum in primary school will leave more space for open learning and new methods.



In this context as in others, the role of the teacher appears as more and more decisive. It has been the focus of a resolution voted during the Dutch Presidency.



Some consequences for the next phase



Whatever  the structure of the next SOCRATES programme, the above points  lead us to  the following conclusions:



The next phase should be aimed at the educational use of information and communication technology and multimedia, in general, and to broadening the perception of the use of technology for educational purpose. It should not privilege distance learning as a value per se as there are more and more dual modes of education.  It should also be working on the integration of technological developments and new media with educational approach and practice. All parts of the education system should be reflected in the action.



Service-orientation.��There should be  greater  attention given  to outcomes  that can be integrated into sustainable educational services  and which will serve the educational community, as a whole. 



A transverse action such as ODL should be essentially a service and information provider to the educational community at all levels and to all educational sectors.



For example, it should provide data bases or information exchange systems which could be operated and accessible throughout the Community to help the development of partnerships, or to improve the knowledge about existing products (e.g. the BASE project on education software suppliers) or existing experiences, either on a thematic or transversal basis.	�

Specific ICT-based services should be developed under ERASMUS and COMENIUS, such as support services for mobility schemes, information services on the current projects, “open information spaces” to favour partnerships on European dimension materials.



Analysis at a micro level.	��There should be more attention given to the analysis of  pedagogical settings as well as to the economic aspects associated  with the development of  innovation beyond  the experimental stage, with a view to both long term implementation and generalisation.  For such  kinds of analysis, it will be important to draw conclusions from local experiments rather than adopting too broad or too general an  approach.



�possible lines of actions



Reflecting on the current experience (91 projects selected in 1995,96 and 97), several strands seems particularly promising and should be followed up more broadly:�

the promotion of electronic networking of schools and Universities should be accompanied and strengthened by action-research pilot experiments.	 ��In the context of action-research, researchers, teachers, managers from the education system, practitioners from industry should work closely together at all levels in order to define methodologies and protocols which fit with the potential of computers and networks.	�The link between research and practitioners is to be reinforced in order:	�

to improve the transfer of experience about good or bad practices throughout Europe. There is a risk of “researchers only speaking to researchers” and “practitioners working by themselves” and ignoring the developments which occur inside disciplines and in the field of information and communication technology. Some initiatives reflect this discrepancy and give the feeling that the know-how about effective use is always reinvented, following the pace of technological innovations.

encourage European-level micro-projects where individual and collective creativity is stimulated towards the design of new solutions and which respond to specific needs rather than setting in place centralised pre-determined actions; the need for micro-projects is economically sound as far as many costly projects cannot be transferred to schools at European level for financial reasons. Micro-projects have another rationale which is to take into account partnership at local level, between schools and the local environment (parents, local authorities, local trade and industry).�

pursue observatory-type actions both inside and outside the Community and make available very  detailed comparative studies, anchored, at a grassroots level, in the sociological, economic and organisational aspects of the innovative processes which are under way;

finally, develop a network of local, regional and national resource centres and a veritable pool of experts, so that the results of research can be applied beneficially to the generation  of  information and training programmes and material� for teachers, trainers and managers of the education system.



One other strand would be devoted to the setting up of information and communication services and products.	� 	�It would aim at developing basic information services which could support the sharing of experience among the educational community, and, in addition  offer a support environment for initial and in-service teacher training  as well as for those responsible for education at all levels. It could involve:

the implementation of the action plan “Learning in the information society” with a view to a regular indexing and a better transparency of all available information of educational interest which is  accessible on the net.

the inter-connection of existing databases to be achieved by coordinating information which already exists in different projects.

the inter-connection of the different places where innovation is taking place  in order to open them up more to the outside.  Teachers should, for example, be able to avail themselves of European databases which give them access to resources, services and networks available for teacher training.

The creation and structuring of specific electronic fora to facilitate communication between projects and between European players on topics of common interest, such as copyright, ...	�	

�One other strand could be devoted to the design and development of “Pilot modules  of european interest”.	�

the coordination of efforts which are carried out at national level, on the public and private publishers side, and on the “non-market” side.	�

the development of common approaches at European level, in terms of “designware” with a view to allow the exchange of draft materials (didactic scenarios, synopsis or half-fabricates) for the production of multimedia educational approaches.	�

the facilitation of partnership among producers at European level for the design of pilot multilingual software materials in common fields of interest, such as science and technology education, language learning, European history,. These pilot modules should be “exemplar” in terms of interactivity  and in terms of integration of the technology into learning practices.	��

�The presentation was followed by a discussion in each sub-group which is synthesised below, under the parallel “working groups” sessions	�

�The World Wide Web/Networks

�







�The following five areas appear  to be  important ones to consider when looking at  the effective use of the WWW and Internet for educational purposes. They are:



the language of the educational content and/or learning materials

the possibilities and potential for supporting dialogue in electronic environments

the significance/importance of face to face meeting

the importance of accreditation and examination requirements

the relevance of both the age of teachers and their experience with either technology and/or languages.



Language 



Language is clearly an important concern in transeuropean ODL projects and, particularly, from a learning point of view it is not sufficient to think in terms of developing materials or indeed communicating in only one language. Whilst the Web provides the ideal environment for working across borders and could be considered  as a potential driver of multi-lingualism, in practise, there are several barriers to multi-lingualism and many teachers and students  are neither multi-lingual nor able to work effectively in another language. 



Whilst it is important to use the opportunities offered by the WWW to work across borders to actively encourage multi-lingualism it is also important to recognise that for learning purposes it is often also important to have access to materials in ones own language. One strategy can be to translate key words, headings and summaries rather than to do full translation of materials which can be expensive.

In either case, local tutorial support in the learners own language is an important dimension to be considered. It should be remembered that dialogue is an important aspect of learning and  people/learners mostly  work best in their mother tongue in such dialogues .



2) Electronic Communication and Dialogue.



Whilst the WWW provides a new and potentially rich environment for dialogue it can not be assumed that participation in dialogue/discussion will necessarily be either spontaneous or automatic. There are various ways and methods that can be considered for the support of educationally effective on-line discussion. These range from the recognition of the need to consider the role of dialogue in the  overall design and requirements of a given educational  programme through to the consideration of such aspects as the formation of the group, the use of dummy users and support from experienced/skilled discussion moderators and on-line group facilitators etc.



Also, consideration should be given to the best medium to support the type and purpose of the dialogue, ‘real’ time RC Chat, for example, being a preferred option in some instances whilst ‘asynchronous’ Web discussion groups being the preferred option in other cases, depending on the nature and type of work being done.



It is also the case that a lot of electronic communication uses an impoverished form of dialogue and the question must be asked whether or not this is important. How important for learning is the style of language that is used? Is a less impoverished style of language necessary to build up cultural as well as linguistic competence?









3) The significance/importance of face to face meeting



 Also, there is the question of how important  are  face to face meetings in addition to, or as well as  ‘on-line’ meetings. To date, the belief is that some opportunity to meet with ones on-line colleagues is a beneficial and important but not, necessarily, essential element for successful on-line work. However, the kind of on-line environment that is created between �people is clearly influenced by whether or not they have previously met face to face.





4) the importance of accreditation and examination requirements



 In many cases educational use of  WWW/Internet does  not form part of the examined curriculum and, as a consequence, both teachers and students can find it difficult to make time for it. If educational users are going to be able to take full advantage of the opportunities offered by the WWW/Internet, educationalists need help in both learning how to integrate its use into their educational practice and more specifically into the accredited requirements of the curriculum.





5) the relevance of both the age of teachers and their experience with either technology and/or languages.



It is frequently the case that the very people that are expected to steer and manage the introduction of the use of WWW/Internet into educational practice are the ones who are the  least experienced and proficient in both the use of new technologies or of other languages. In most countries teachers have not been trained in the use of new technologies and are frequently either afraid or suspicious of it. Very often their students are much more familiar and have greater experience in its use. To a lesser extent, the same is true for language proficiency which is, again, frequently greater amongst younger people/students than for many established ‘older’ teachers.

�
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Group 1:	Pedagogical Frameworks

Chair:		Corinne Hermant

Report:	 Kay Mac Keogh





�Pedagogical Frameworks



The projects represented in Group 1 comprised mainly school level projects aimed at a range of groups including disadvantaged, at risk young people, those with special needs, and trainee teachers. Most projects had elected to make use of the Internet and the Web to deliver materials and to foster interaction between groups.



Among the topics discussed in the context of pedagogical frameworks were the following:



Younger students are more at ease with technology, arising from widespread exposure to video games and other audio-visual media; they have greater expectations that the mode of presentation should be stimulating, exciting, vibrant. There was a substantial focus on student empowerment, through facilitating the involvement of students in creating and evaluating the materials in the projects. The use of internet was seen as a valuable tool in motivating apathetic students.



The information and computing technologies (ICTs) have the potential to make education in conventional classrooms and school settings more flexible, innovative, and participatory. Nevertheless, there is a danger in accepting that the only way to provide open and distance learning is through use of ICT. Questions of inequality of access to the technologies, because of economic, social, locational, logistical, and technical constraints must be taken into account. Because of these issues, the potential flexibility with regard to time and location may be lost, and disadvantaged groups further disadvantaged.



While the web presents a valuable source of information and documentation for students and teachers alike, there are concerns: 

about the overload of information

the predominance of materials from the United States and from anglophone countries

the cultural and class bias of materials

the quality, reliability and integrity of the information presented. 



The focus on technology may tend to deflect from the more important issue of content and quality of materials. 



Because of the slow pace of access to the Web at certain times, some students experience frustration in obtaining access to information; they have pointed to the benefits of traditional printed sources in this regard.



Creating a truly European dimension in projects presents several challenges:

Insufficient attention has been paid to the existence of genuine language barriers. While english is often adopted as the working language among project organisers, students may often be unwilling or unable to read english material. More funding for translation is required  for transnational projects.

There are cultural differences between students and teachers which may hinder understanding. 

National educational policies differ, particularly with regard to freedom in designing curricula.

The principle of subsidiarity tends to marginalise the prospects of truly European curricula. Indeed, there is a question mark on the feasibility of designing standard European curricula in subjects which express particular national and cultural values, such as history for example.

There are different national approaches to the issue of intellectual copyright.



Because of these difficulties, the course content developed by the projects is not embedded in the curriculum, and students do not obtain credit for their efforts. While students may enjoy the experience of transnational communication, and using new media while the project lasts, the consequence of this is that when funding stops, there may be no long lasting effect on the curriculum, particularly where issues of intellectual copyright have not been resolved.



The need for properly conducted needs analyses to identify the real needs of learners and to inform appropriate pedagogical strategies, including the use of ICT and other media was stressed. It is essential to be clear about the educational goals which ODL can meet.



Open and distance learning requires new approaches and a change in pedagogical orientation on the part of teachers. Because of the short timescale of projects, teachers are required to develop the necessary expertise, while at the same time, designing and developing materials. There is a need to widen the pool of ODL expertise among teachers.



Project groups often encounter the same problems and experiences: yet there is little scope at present for groups to interact and benefit from each other’s experiences. There is a possibility that groups are continually ‘reinventing wheels’ whereas an effective communication network could facilitate groups in developing and reinforcing their expertise in managing and delivering ODL programmes.



The Future for Socrates

There is agreement that ODL has such an important part to play in all levels of education that there should be a separate Action focusing on ODL in Socrates 2. However, the emphasis should move from supporting short-term courses and activities (which are already adequately supported under other actions and programmes)  to deepening the knowledge base on ODL approaches with a view to embedding these approaches in high quality accredited courses offered throughout the Community.



The development of sustainable transnational ODL projects should be emphasised. Projects which cease when funding stops do not contribute to the overall aim of supporting the development of ODL on a longterm basis. To do this, courses should be included in the normal curriculum and should lead to some form of accreditation.



There is already a wide range of ODL expertise in the community, including open universities, dual mode providers, consortia and other institutions. In addition the projects supported by SOCRATES and other EU programmes have developed expertise in this area. Targeted applied research studies should tap into this rich resource of existing practice throughout the Community and in other countries with substantial ongoing ODL provision. The ultimate aim of  these studies would be to disseminate good practice to assist institutions wishing to introduce ODL. 



Among the key topics which these targeted studies should address are:

organisation models

cost-effectiveness

quality development and control

intellectual property rights

cultural differences

transnational teaching approaches

evaluation systems

pedagogical/andragogical approaches

needs analyses of learners

the use of technology

cooperation and collaboration between institutions

logistical and technical issues

socio-economic indicators



The outcome of these studies would include a series of guidelines, case studies of good practice, evaluation studies, training the trainers modules, manuals, etc, which would be widely disseminated.

�

�Group 2:	Pedagogical Frameworks

Chair:		Mario Bucci

Report:	Danny Saunders



�1.	General Feedback



	Four themes were identified in the seminar, based on experiences and perspectives of ODL project leaders:



a)	Practical Guidelines



(	Academic staff who are getting involved with the design and production of ODL materials benefit from templates and clear guidelines that help them to structure material and use the internet - otherwise the size and generality of the task makes it hard for them to actually get started.



(	Practical support from specialists should be planned and organised for the production of quality materials, which is a crucial consideration.



(	Practical aspects of supplementing ODL materials with ‘the human touch’ should be emphasised, so that face-to-face interaction is encouraged between students and tutors - or simulated versions of such interaction via electronic conferencing.



(	It is important to avoid overly ambitious objectives concerning cross-frontier use of national case studies; case studies need to be piloted and tested within a Member State prior to international networking.  There is a danger with some international ODL materials lacking clarity, relevance and focus, and it is wise to identify one national context per case study rather than several.



b)	Theoretical Underpinnings



(	ODL activity needs to be closely linked with academic infrastructure developments such as credit accumulation and transfer, modularisation, and learning outcomes and competence frameworks.  It is easier to write ODL materials when specific learning outcomes are stipulated, and to work with international partners who can focus on individual outcome statements in sequence.  Some members of the group, however, voiced concern about the possibility of an emerging fragmented curriculum, lacking any synoptic overview on learning because everything is divided into modular units.



(	It is essential to view ODL as a part of broader educational development activity rather than as a discrete area of self-contained project work - only then will ODL materials be integrated within mainstream learning.



(	ODL developments are boosted by the contemporary shift towards student centred learning and active/deep understanding, as opposed to former emphases on teaching and inactive/surface perspectives associated with the passive reception of knowledge.



(	ODL benefits from a general revolution in the assessment of learning, leading to project work etc. as opposed to the dominance of the ‘examination’ this provides flexibility in the design and use of ODL materials.



(	Modularisation encourages the use of a variety of learning strategies within a programme of study for an individual student, so that an individual shift between asynchronous study and conventional on-campus classes with ease.



c)	Issues and Logistics



(	The cost of ODL is variable, and there may be dangerous assumptions (by policy makers and resourcing decision makers) that ODL is ‘cheap’ - whilst this can be the case (especially with large student groups and the repeated year-on-year use of the same materials) it can also involve dramatic up-front costs associated with the preparation of ODL materials and use of technologies for delivery.  A crucial issue is therefore one of resourcing investment.



(	Continuity in learning across educational sectors is an issue that requires much more exploration - especially when the suitability of asynchronous and mobile learning materials is paramount for students who may be travelling around institutions or crossing boundaries between school and university.  ODL may encounter problems when it is suddenly introduced - perhaps it is best viewed as an ongoing educational experience first introduced in schools.



(	Short-term ODL project work suffers from end-loading, so that the crucial materials are often produced during the final months or weeks of a contract.  This makes evaluation difficult because it has to be completed as an afterthought - and sometimes outside of the funded period.  there is also a noticeable pattern of under-production of ODL materials as compared with original project objectives, with project leaders and co-workers typically under-estimating the amount of time needed to design, write and produce material.



(	There is concern about the danger of overly-ambitious and premature claims for ‘virtual universities’ and a ‘global campus’ which then deter academics from experimenting with ODL because of perceived threats to their employment as well as dislike or distrust of pedagogical principles that overlook the importance of local learning within a familiar and friendly environment.



(	Debate focused on the need or priority for ODL to focus on non-traditional learners who would not otherwise be included within mainstream education.  Some participants favoured such a priority - for example with work-based learners who cannot visit a campus, rural learners, and low-income learners.  Others commented on the popularity of ODL with conventional on-campus programmes, and the need to deploy a variety of delivery methods with these students.



(	Access to information technology remains a key issue for the use and delivery of ODL, so that traditional video and paper-based ODL may still enjoy an advantage over electronic media and materials associated with the internet.�



2.	Dissemination



(	Existing ODL material is under-used and this may be attributed to some or all of:



	(	academic resistance

	(	academic ignorance of ODL 	advantages

	(	lack of awareness about available 	ODL materials

	(	organisational incompetence in 	establishing dissemination networks 

		and units within Universities/ 	Colleges/ Schools



(	Staff development is a neglected and urgent feature of dissemination, and this recurring comment is based on the observation of reluctance in the use of available ODL materials by traditional academic staff who resist the move towards the use of new technologies and the emerging professional role of the lecturer as facilitator of learning.



(	Translation of effective and high quality material is to be supported in order to promote ODL case studies and analysis across borders.



(	Policy and legal details concerning copyright issues require urgent simplification and classification.



3.	Ways Forward



	The group was invited to voice criticisms of the Socrates ODL programme before commenting on future directions.  It was emphasised that participants benefit and learn from these invaluable opportunities to participate within and explore a European educational community, and to develop international ODL expertise and materials.  More negative comments addressed:



(	the need to announce the outcomes of successful bids at earlier stages in project cycles, in order to plan implementation more effectively



(	the need to build on experiences already gained through project work, rather than reinvent the wheel with new project groups



(	the importance of maintaining and recognising diverse interests, examples including:



	-  minority languages

	-  public/private sector partnerships

	-  new professional ODL roles for academic staff

	-  ECTS

	-  specific discipline interests



(	the need to reinforce wherever possible the priority of the Socrates ODL programme in improving learning, as opposed to ODL as a technology-led initiative that is separate from everything else



Three categories of pedagogic development were identified for future Socrates programmes:



a)	Applications



(	using existing technologies and ODL products/materials



(	making ODL accessible and affordable so that it can be used by economically and technologically disadvantaged groups



(	minimising projects which simply complete reviews and surveys; although there is an urgent need for policy-based projects that focus on copyright issues



(	maximise use of other international projects, networks and organisations that survey ODL work



(	target learners most appropriately suited to ODL, to include those not currently included within educational systems, as well as traditional on-campus students



b)	Evaluation



(	avoid ‘end-loading’ of short-term ODL projects that cannot then evaluate the learning outcomes because ODL materials are often produced in the final months or weeks of project activity



(	ensure some comparative evaluation so that ODL is compared with other learning strategies and methods and its advantages/disadvantages identified at pedagogical levels



(	provide quality ratings for ODL products and materials, given the competitive scenarios developing in some discipline areas



c)	Dissemination



(	promote marketing involvement and activity by professional publishers and media organisations, rather than rely on ‘educational amateurism’



(	support staff development projects that develop ODL skills as well as change perceived academic roles



(	encourage inter-project partnerships in Socrates to encourage dissemination, even including such activity as a specific criteria for funding within original contracts.







�

�GROUP 3: 	WEB Sites / Networks (Part 1)

Chair: 	Charles Barrière

Report: 	Giulio ROMERO



Le futur de SOCRATES



La modernisation du système éducatif « en interne » est une erreur.  Une grande part de l’apprentissage se fait désormais en dehors de l’école. La communauté familiale, en particulier dans les petites villes, joue dans cet apprentissage un rôle primordial. Il est indispensable pour les nouvelles technologies, et l’ODL par conséquent, de s’intégrer non seulement dans les écoles, mais aussi dans cette cellule familiale, dans le tissu socio-économique, dans les structures publiques urbaines, etc... Il s’agit d’articuler les actions sur l’ensemble des communautés, et pas seulement l’école. 

La prise en compte de cette dimension collective amène à s’intéresser à la culture (arts, poésie, pensée, concepts...), à valoriser le rôle de médiateur social et de trait d’union géographique des nouvelles technologies, au plan local, national et Européen. Les nouvelles technologies deviennent ainsi un outil indispensable pour les communautés isolées ou petites, peu ou mal intégrées, et permettent d’envisager de manière renouvelée le lien entre école, entreprise et société. 



TABLEAU COMPARATIF :

 

SOCRATES tel qu’il existe�SOCRATES tel qu’on l’aimerait��Temps administratifs longs : très difficile de gérer un projet quand on ne sait pas si oui ou non il a été accepté par la communauté.

Temps administratifs très longs, comparés à la nécessité de réaction à l’innovation informatique, télématique, ou sur INTERNET. Peu de flexibilité, là où la vitesse de transformation contraint à l’adaptation rapide.�Il est nécessaire de valider ou d’invalider les projets en trois mois.��Manque de transparence, en particulier dans le récent Joint Call. Mais souvent aussi dans le fonctionnement du programme. Il faut stigmatiser le rôle des « experts », qui jouent souvent le rôle de « cache misère » pour les DG et donnent « bonne conscience » sur des expertises contestables. �Une « shadow commission », au moins dans le domaine de l’ODL, donnerait aux projets SOCRATES l’assurance d’un bon contrôle a posteriori et en cours de projet, sur les différents programmes retenus, sur les critères de choix et d’appel d’offres, sur le programme dans son ensemble. 

��Déséquilibre en défaveur des Projets SOCRATES, et ODL en particulier, dans le choix de projets, ou dans les enveloppes budgétaires (choix des projets Joint Call sur motivations essentiellement techniques).�Peut-être un fonctionnement par quotas permettrait de conserver l’équilibre, que ce soit dans la proportion des candidats que dans la proportion des reçus. 

Donner une prime à la synergie, et non à la technicité, traditionnellement hors des préoccupations premières des formateurs. 

Partager les acteurs des projets entre demandeurs, qui formulent des projets (SOCRATES, LEONARDO, ODL, ...), et des fournisseurs de technologies, choisis par les DG technologiques.

Ceci permettrait de changer le rôle de l’expert, qui serait coordinateur dans un tel cadre.���

SOCRATES tel qu’il existe�SOCRATES tel qu’on l’aimerait��Problèmes financiers : 

Décalage des temps de l’administration par rapport  au temps du projet (les finances arrivent aux 2/3 du projet ou en période de vacances scolaires).

Peu de flexibilité de trésorerie (reports d’une année sur l’autre, extension de contrat impossible, si demande de renouvellement en cours). Nuisible en particulier aux petites structures.�Une flexibilité est nécessaire, pour une bonne évaluation continue du projet, du point de vue financier et technologique. 

Est-il déjà trop tard pour influer sur cet aspect du problème ?

��Manque de partage des connaissances entre les projets, et vers l’extérieur. Ni les programmes européens, ni l’ODL, ne profitent de la communauté d’intérêt et de savoir-faire créée par l’ensemble de nos projets. 80% des propositions sont opportunistes (besoin d’argent).�Il faudrait partager le capital formation acquis par l’ensemble des programmes par un rapprochement d’idées et de compétences. 

Ce savoir pourrait être également mis à la disposition de tiers. 

Une Université d’été, autour d’intérêts et de formations communes et mutuelles, serait intéressante. Elle permettrait une attitude proactive des acteurs et des institutions.��Problèmes sur l’éligibilité : parfois des critères flous, en particulier pour les institutions atypiques (associations).���Manque d’ouverture vers l’international : soit d’égal à égal, sur des projets à échelle mondiale, vers USA par exemple, soit dans le cadre de la coopération avec les pays en voie de développement. ���

CONCLUSION :



Les problèmes mis en exergue sont certes d’ordre technique et technologique, certes financiers, mais aussi culturels et sociaux. Il nous semble enfin que le rôle de SOCRATES doit être de soutenir non seulement la nouveauté de support et de technologie mais aussi, et surtout, l’innovation en pratiques pédagogiques et formation.





�Group 3: 	Web Sites (Part 2)

Chairman : 	Charles Barrière

Report: 	Catherine Fierens



�Les sites Web: pourquoi et comment

1 Pourquoi? Quels sont les objectifs pédagogiques, quel est le problème de la transférabilité des modèles, quels sont les problèmes clefs qui se posent lors du processus de conception des sites Web.

2. Comment? 

De quelle manière peut-on lier le processus de conception et l'objectif pédagogique

Comment peut-on impliquer les utilisateurs dans le processus de conception, de mise en oeuvre.

De quelle manière peut-on mettre en place une collaboration, coopération? 



La réunion s'est déroulée sous forme de discussion, sans prétendre répondre explicitement aux questions posées.



Les point suivants ont été mis en évidence :



- Il existe des contraintes économiques et technologiques pour mettre en place un site Web.



- L'importance de la représentation graphique par rapport aux autres instruments de diffusion a été soulignée. Or souvent la conception graphique est sous-utilisée, la facon actuelle d'enseigner est tr�s textuelle, ne peut-on utiliser, exploiter le Web autrement?



- Motivation pŽdagogique pour chercher des informations dans le site Web: comment créer un site au-delà du homepage.



- Facilité d'échange d'information sur le site web grâce à la standardisation (par rapport au CD-Rom, floppy disc).



- Créer une habitude de recherche d'information sur le Web peut déjà être considéré comme un objectif pédagogique.



- Une distinction à faire dans le domaine du multimédia: le site Web 

	- n'est qu'une innovation du support

	- ou peut être une application de soutien à des pratiques pédagogiques innovantes (p.ex. en éducation à l'environnement), on ne peut avoir des innovations technologiques sans avoir au préalable effectué des innovations en matière de pratiques pédagogiques.



Au niveau du pourquoi du site web il convient de distinguer  les aspects d'information et de formation. Actuellement la plupart des projets concernent plutôt la circulation, l'amélioration de l'information (interne et/ou externe). Dès lors la question est posée: quels sont les mécanismes nécessaires pour que l'information devienne formation?



Quelle est la plus-value du site Web par rapport aux différents supports multimedia:  Doit-on le considérer simplement comme un outil supplémentaire à intégrer à l'intérieur d'une démarche pédagogique?

�



�Group 4:	Web Site/Networks (Part 1)

Chair:		Vivien Hodgson

Report:	Jenny Gartland



�The group began by considering the educational advantages of the Worldwide Web.  There are many different users and uses for WWW, and it encourages a self-service learning attitude which allows students to find what they want.  The Web gives an independent platform with a standard interface. Materials/courseware on the Web are easy to update and revise.  It is a tool that has the potential for contributing to the process of democratisation within education.



However, it also has Disadvantages.  There is at present poor quality video support and no standardised methods of navigation. There is the issue of validity and stability of information on the Web. Also, there is the question of whether there is a need for  face to face meetings, as was found to be the case by  the Open University in the UK, which discovered early on that students need a great deal of personal contact when studying at a distance.



The group then identified the following topics:



�Language.  This was identified as an important issue. German students e.g. definitely wanted content in German.  To be effective courses need to be developed in native languages as well as in English.  The Web could be a driver of multi-lingualism.  If education is to be globalised then teachers needed to be multi-lingual too.  There are barriers to multi-lingualism, however, and many existing teachers are not multi-lingual. In addition the smaller countries in existing partnerships often want to develop learning materials in English for either commercial reasons or simply so students from other countries will be able to take the courses they can offer.  In a subject like Maths, language is not as significant as in the case  of e.g. business studies.



Translation.  Depends on budget, it is generally too expensive to translate all texts but to offer key words, headings and summaries can be sufficient and very helpful. It was emphasised that dialogue is an important aspect of learning and  people/learners work best in their mother tongue.



Electronic Communication and Dialogue.  It was noted that a lot of electronic communication uses an impoverished form of dialogue and the question was asked whether or not this is important. How important for learning is the style of language that is used? Is a more subtle language needed which builds up cultural as well as linguistic competence? Opinion was divided on the value of R.C Chat as a discussion medium, Web discussion groups being the preferred option of people in the group. Various methods for organising educationally effective on-line discussion were suggested:  including the design of the educational  programme within which the discussions were a component part ; the formation of the group; dummy users; experienced/skilled discussion moderators etc.



Copyright and academic referencing of information obtained from Web sites is a problem since web site addresses/location frequently change.



Curriculum time.  This is a problem with respect to National school curriculum. If  WWW/Internet use is not part of the examined curriculum teachers find it difficult to make time for it. There is, however, evidence that ODL and using the Web creates a positive attitude to learning in school students.�

Style Mixture.  Because different learners have different learning styles there is a need to mix text, audio and visual presentation.





�.

�Group 4:	Web Site/Networks (Part 2)

Chair:		Vivien Hodgson

Report:	Andrew Robinson



�Contributions to the Definition Phase of Socrates 2



1.	The Group wished to underline the importance of ODL not only for the education sector, but for the more flexible labour market facing the EU as it sought to create jobs now and in the future.  While physical mobility of people was by no means as widespread in the EU as in the USA, some flanking measures had to be encouraged to promote different forms of working and learning in the EU.  There, ODL has a vital role to play, allied to teleworking and the overall convergence of education and technology.  The old notion of education followed by an occupation is being displaced by the actuality of lifelong learning, ODL-related learning patterns, portfolio careers, and, in the EU, a European dimension to the process, which implies multilingual skills.



2.	There was therefore some interest in the future of Articles 126 and 127 of the Maastricht Treaty, in that they could possibly sustain further strengthening at the 	current IGC.  While this is a matter for Member-States, lobbying by the 	educational and industrial sector could make a valuable contribution.  Industry was already concerned that the application of technology to the learning process in Europe needed to be rapidly accelerated, in the face of competition from Japan, USA and in Far Eastern 'tiger' economies.  The recent report of the Round Table of Industrialists pointed this out very clearly.



 3.	The group noted the scope for this review of the EU structural funds after 1999 to assist many of the information Society measures, including ODL.  It was understood that the funds might be rationalised along the lines of targeting specified geographical areas of need, and, secondly on the human resource development area. Certainly, the concentration of structural funds to objectives 1 and 2 areas had succeeded in producing economic convergence in terms of GMP, but had had limited success in raising social and educational conditions or aspirations.  This, of course, is not their purpose, but in the next century this challenge of the information society in Europe may require some greater convergence between economic development and educational development, with the latter becoming largely the driving force of the former.  This will be particularly the case in an EMU Europe, where new forms of labour flexibility will be required. The group also noted the capacity of the Fifth Framework Programme to assist in developing the progress of the Information and Knowledge Society,  and particularly the need for clearer objectives, outcomes, and administrative transparency. The recommendation in the Davignon Report 1997 on the Fourth Framework Programme recommended the creation of national research and application centres, an area where ODL practitioners and resources could link up to share best practice, expand expertise and professional know-how, and deliver ODL support across EU regions. 



4.	There was concern at the name ODL, with possible old fashioned connotations.  What was vital was either to keep the term ODL and explain it to decision-makers and the market place in relevant, accessible terms, or adopt a new term for this sector. ODL was, itself an Anglo-Saxon acronym, whereas, for instance, the term multimedia was more widely used. ODL was already part of the multimedia economy and learning process.  A politically acceptable phrase was urgently needed.  Intereducation (interlearning)  was also canvassed from the relationship to integration, international, Internet, interfaces and interactivity.



5.	Other points of interest for the future of Socrates 2 included:



�SYMBOL 173 \f "Times New Roman" \s 12 \h�	the increasing work of public/private partnerships

�SYMBOL 173 \f "Times New Roman" \s 12 \h�	multilingualism

�SYMBOL 173 \f "Times New Roman" \s 12 \h�	work of regional study centers

�SYMBOL 173 \f "Times New Roman" \s 12 \h�	the importance of the legal standing of ODL

�SYMBOL 173 \f "Times New Roman" \s 12 \h�	the establishment of the virtual research and application centres (see above)

�SYMBOL 173 \f "Times New Roman" \s 12 \h�	the crucial role of interaction between ODL - HE - work - schools





6. 	The themes for the ODL sector in Socrates 2 were seen to be:



�SYMBOL 173 \f "Times New Roman" \s 12 \h�	development of real critical mass

�SYMBOL 173 \f "Times New Roman" \s 12 \h�	strong partnerships, not just between educationalists, but also between public/private sectors and  telecoms groups/publishers

�SYMBOL 173 \f "Times New Roman" \s 12 \h�	interactivity with other EU funds (structural funds, FP5)

�SYMBOL 173 \f "Times New Roman" \s 12 \h�	clear definition of European 'added-value' to the ODL sector

�SYMBOL 173 \f "Times New Roman" \s 12 \h�	employers on end-user needs, but the crucial role of EU programmes to stimulate the market

�SYMBOL 173 \f "Times New Roman" \s 12 \h�	the need to encourage ODL rich - ODL poor for transfers of expertise, courses, and content.  The scope of Socrates 2 could help facilitate ODL dual-mode provision at national/regional level, by, for example, supporting the adaptation of courses into local languages, the linkages between ICT and ODL products, and, crucially, the promotion of ODL as a mentor of the   next century, particularly as telecoms deregulation in the EU should reduce ICT costs substantially.





�SYMBOL 173 \f "Times New Roman" \s 12 \h�	The rotating Presidency of the European Council could give a much stronger focus in future to the role of technology and education. This would make the EU appear more relevant to citizens, as well as stimulating the supply-side in Europe. The UK Presidency (Jan-June 1998) could start this process by holding a Conference on 'Multimedia and Education - the Challenge.' The UK Government had placed education as a top agenda item at the election in the UK, with very successful results.  This could now help to inform a Europe-wide debate, related to ODL, about the nature of European education provision in the next century.  It was thought that some of the project in Socrates 1 ODL could illustrate what can be done, and what needs to be done in future in the sector, and its relationship to the world of work for both ICT producers and end-user, be they employers or employees. 
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�      A number of topics have still to be explored, such as understanding the role of the teacher and that of the pupil in educational processes and the added value of systems which make use of information and communication systems at different school levels and according to different styles; the added value of particular technical innovations, such as remote conferencing forums open to teachers and pupils; the processes involved in creating multimedia teaching materials and the possibility of involving users (teachers and pupils) in this process, etc.
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